
 

Single words, or two words that run together- e.g. ‘Allgone!’ 

 

 

Children begin to use two words- e.g. a subject and a verb- e.g. ‘Daddy gone’ 

 

 

  

3 Element sentences now appear, using the Subject, verb and object.  

Some even add an adverbial! E.g. Daddy kick ball now. ‘Little’ words are left out- making 

the child’s speech sound rather like a telegram! 

 

 

 

Language becomes less telegraphic as children begin to fill out their sentences. E.g. 

From ‘Daddy   see   cat   garden     now’ 

TO: 

‘My Daddy did see the black cat in the garden just now.’ 

 

 

 

 



Clarke-Stewart found 

that children whose 

mothers talk more have 

larger vocabularies 

Clark & Clark’s research 

suggests that children who 

are only exposed to adult 

speech do not acquire the 

same standard of language 

as those whose parents 

speak to them directly in a 

modified manner. 

Keith and 

Shuttleworth note 

suggestions that CDS 

may be primarily 

social rather than 

educational 

From my own research:  

 a child’s language 

improves when in 

contact with an adult 

who speaks to them 

directly 

 Children who 

experience a lot of CDS 

learn auxiliary verbs 

more quickly 

 

Brown, Cazden and Bellugi 

found that parents often 

respond to the TRUTH of 

what their baby is saying, 

rather than its grammatical 

correctness. For example, a 

parent is more likely to 

respond to ‘there doggie’ 

with ‘Yes, it’s a dog!’ than 

‘No, it’s there is a dog.’ 

 

Hirsch-Paschek and Tremain 

noted that children of 4 years 

old use features of CDS when 

speaking to 2 year olds 

Berko and Brown- the 

‘fis’ phenomenon. 

Babies do not hear 

themselves in the 

same way that they 

hear others and no 

amount of correction 

will change this.  

 

Katherine Nelson’s 

research suggests that 

expansion coupled with 

re-casting improved 

children’s ability to 

imitate (link to Skinner- 

imitation) 

 

Wells showed that the 

rate of language 

development at 30 

months is related to the 

proportion of mother’s 

speech during shared 

activities. 

 

 

CDS aims to: 

 Attract and hold the baby’s attention. 

 Help the process of breaking down language into understandable chunks. 

 Make the conversation more predictable by referring to the here-and-

now. 

 

1. Higher pitch and exaggerated 

intonation and stress. 

2. Repeated sentence frames such 

as ‘that’s a -------‘ and ‘that’s a---

----’ whereby the gap is filled 

with a different word each 

time. 

3. Repetition and partial 

repetition of the child’s own 

words. 

4. Questions and commands 

(getting the child to do 

something). 

5. Frequent use of the child’s 

name and absence of 

pronouns. 

6. Absence of past tenses e.g. 

threw, ran, played. 

7. A large number of one-word 

utterances. 

8. Use of simple sentences eg Fred 

eats rats. 

9. Omission of inflections such as 

plurals (planets) and possessives 

(mummy’s). 

10. Fewer verbs, modifiers (e.g. 

adjectives in front of nouns) 

and function words such as 

‘my’ ‘at’ etc… 

11. Use of concrete nouns (cat, 

train etc) and dynamic verbs 

(give, put etc). 

12. Use of expansions – where the 

adult fills out the child’s 

utterance. 

13. Use of re-castings – where the 

baby’s vocabulary is put into a 

new utterance. 

  

 

 

 

 

 
 

From my own 

Research: If a 

parent’s language 

is complex, it 

hinders the child’s 

development 

 



Berko and Brown- the 

‘fis’ phenomenon. 

Babies do not hear 

themselves in the 

same way that they 

hear others and no 

amount of correction 

will change this.  

 

 

 

 

   

 

 

 

 

 

1. Look for children who are 

able to do the following. If a 

child can use number 9- the 

regular past tense ending –ed, 

we might assume they can use 

the others! 

Roger Brown found in a study in 

the 1960s that children acquire 

word endings and 

grammatical words such as 

prepositions and articles in a 

particular order. 

1. The –ing ending on verbs 

2. the preposition in 

3. the preposition on 

4. the regular plural ending s 

5. the irregular past tense form 

went 

6. the –s ending on nouns which 

expresses possession 

7. the full form of the verb to be 

when it is the only verb in a 

sentence 

8. the definite and indefinite 

articles, the and a 

9. the regular past tense ending –

ed     

2. Look for children speaking 

creating lexical fields of their 

immediate surroundings 

3.  Also look for children : 

 doing more than simply 

imitating adult speech, e.g. 

semantic overextension & 

overgeneralisation suggest 

children are actively 

constructing language 

according to an unconscious 

model of how language 

works (LAD) 

 children resisting or simply 

not responding to correction 

from adults 

 children making up new 

names for things 

 children forming utterances 

they’ve never heard anyone 

else say  

     (can’t just be imitating but 

must be actively constructing 

sentences using  their implicit 

knowledge of the ‘rules’ 

(LAD)) 

 

From my own studies: 

Children tend to 

acquire negatives at 

around 2 ½ years old 

Spelke There is some logic to 

this as most concrete nouns 

fit into the four categories 

that Spelke noted: cohesion, 

continuity, solidity, contact.  

Basically, children like objects 

that are clearly defined in 

shapes, that don’t disappear, 

which are solid, and which 

don’t have a life of their own 

(unless they’re animate – 

animals or people). 

 

Katherine Nelson 

Children tend to use 

nouns as their main 

word class early on 

 

Chomsky and Pinker 

Babies are born with an innate 

knowledge of the structure of language 

(all language share the same basic 

structure) and this speeds up their 

learning of their native language when 

they hear it. When they hear examples 

of language they fit these into their 

(unconscious) mental model of how 

language works (called the Language 

Acquisition Device or LAD by McNeill). 

 

From my own studies: 

Problem words:  

Come/go  

ask/tell,  

big/tall,  

behind/beneath,  

personal pronouns  

 



  

At around 1 to 2 years old- the TWO-WORD STAGE- pronunciation 

still very immature… 12 points here… 

1. Lip sounds and plosives come early 

2. Initial consonants appear correctly before later 

ones 

3. More different sounds are used at the 

beginnings of words, rather than the ends 

4. Friction sounds avoided (apart from 

raspberries!) 

5. Sounds made at the front of the mouth 

preferred 

6. In 3 sound words, sounds are produced in the 

same position eg ‘gog’ -Assimilation 

7. Consonant clusters avoided (spr) 

8. Final consonants left out 

9. Avoidance of ‘quiet’ syllables- e.g. the g in 

giraffe 

10. Reduplication- repeating syllables common 

11. Prefer initial voiced, final voiceless sounds- eg 

‘Boo!’. This leads to deletion: whereby 

children miss out the final consonant of a 

word- e.g. ‘ca’ for cat. 

12. Substitution: whereby children substitute one 

sound for another. E.g. ‘tip’ for ‘ship’ 

At 2-3 years old- the TELEGRAPHIC STAGE, pronunciation is now 

closer to adult forms. 

Some sounds are standardised: 

P B T D K G M H J  

Mnemonic:- 

Perfect babies try daringly to kick Granny making her 

jump 

The last consonantal sounds to be produced accurately are: 

f PHone 

 Gas 

 THis 

 CHin 

  GYm 

Berko and 

Brown- the 

‘fis’ 

phenomenon. 

Babies do not 

hear 

themselves in 

the same way 

that they hear 

others and no 

amount of 

correction will 

change this.  

 

Skinner 

This is the one 

framework 

where you 

might find 

evidence in 

support of 

Skinner’s 

imitation 

theory- 

children will 

imitate 

parent’s 

accent! 

 



For all ages, examine the text for evidence of Dore’s ‘infant language functions’: 

 

From 2-3, look for great progress: turn-taking, appropriate responses, alterations to 

register, repairs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FUNCTION EXAMPLE 

LABELLING Naming or identifying a person, 

object or experience 

REPEATING Echoing something spoken by an 

adult speaker 

ANSWERING Giving a direct response to an 

utterance from another speaker 

REQUESTING ACTION Demanding food, drink, toy, 

assistance etc 

CALLING Attracting attention by shouting 

GREETING Pretty self explanatory 

PROTESTING Objecting to requests etc 

PRACTISING Using and repeating language when 

no adult is present 

If there is more than one 

child:  

Keenan and Klein note five 

categories of response in the 

interaction between children:  

(a) acknowledgment  

(b) affirmation  

(c) denial or opposition,  

(d) matching  

(e) extension  

 

 

Cognitive- children talking to 

themselves while playing or 

working at a task, in a way that 

suggests they are trying to help 

themselves make sense of 

something (‘egocentric speech’) 

children failing to use or 

understand language because 

they haven’t yet grasped the 

concept expressed by the 

language 

 

Garvey stated that when children learn to talk, they learn 

how to interact. In their interaction they develop solicited 

and unsolicited queries. Solicited queries seek mutual rapport 

whereas unsolicited queries seek mutual understanding. 

According to Garvey, children make use of the following 

functions by the age of five and half:  

• (a) getting attention,  

• (b) taking turns,  

• (c) making relevant utterances,  

• (d) nominating and acknowledging topics,  

• (e) ignoring and avoiding topics,  

• (f) priming topics,  

• (g) requesting clarification. 

 



 

 

 

1. Around 2 years- look for subject, verb and object.  

2. Around 2 years- Prepositions, pronouns and possessive pronouns.  

3. Beyond 2- look for adverbials. Also virtuous errors e.g. ‘sheeps’, pronoun 

confusion. 

4. At 3, can use auxiliaries. Look for Brown’s order for inflections, 

prepositions, articles- ing, in, on, plural s, went, ‘s, to, be, the, a, ed. 

5. By 3, basic system of grammar has been mastered. 

6. Beyond 3- look for complex sentences; errors with non-fluency features 

and irregular verbs 

7. By 4- auxiliary forms (allowing tenses), 3
rd
 person singular ‘s’ 

(he’s…she’s..) 

8. Last negative they might get- ‘didn’t’  

 

 

 

 

 

 

 

Chomsky and Pinker 

Babies are born with an innate knowledge of 

the structure of language (all language share 

the same basic structure) and this speeds up 

their learning of their native language when 

they hear it. When they hear examples of 

language they fit these into their 

(unconscious) mental model of how 

language works (called the Language 

Acquisition Device or LAD by McNeill). 

 

Look for: 

1. overextension and overgeneralisation 

2. children not responding to correction 

from adults 

3. children making up new names for 

things 

4. children forming utterances they’ve 

never heard before. 

Link to Gary Marcus- 

children using rules for 

past tense endings 

correctly some of the 

time but making errors 

other times 

 


